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Corporate entrepreneurship education: 
individual and organisational 
entrepreneurial learning
Prof Leon Pretorius and Dr Bernd Platzek

Corporate 

entrepreneurship 

education is an 

important prerequisite 

for innovation and 

the management of 

sustainable growth 

in global business 

environments. Creating 

new opportunities 

in highly uncertain 

environments 

and pursuing 

entrepreneurial 

initiatives in new and 

established ventures 

requires an integrated 

view of corporate 

entrepreneurship 

and corporate 

entrepreneurship 

education. 

Collaborative research 
conducted at the University 
of Pretoria’s Graduate 
School of Technology 
Management (GSTM) 
explored a multilevel 
framework for holistic 
corporate entrepreneurship 
education.

Entrepreneurship is more 
relevant today than ever 
before. Entrepreneurial 
firms and agents drive 
innovation, renewal and 
development in today’s 
globally competitive 
technology business 
environment. An 
organisation’s viable 
interaction with the 
external environment 
involves identifying, 
selecting and pursuing 
opportunities in both 
established and new 
business ventures. 
Therefore, entrepreneurial 
firms require a corporate 
entrepreneurial mindset 
(systems perspective, 
on the firm level), 
entrepreneurial teams 
(interdisciplinary 
perspective on the 
team level), and 
corporate entrepreneurs 
(behavioural perspective 
on the individual level) 
with entrepreneurial 
motivation and skills that 
can be learned. According 
to Griffiths, Kickul, Bacq 
and Terjesen (2012) and 
Kuratko (2005), there is 
currently little progress 
in entrepreneurship 
theory and education for 
multilevel approaches. 
Consequently, there is 

a general lack of formal 
academic programmes in 
this field. 

In today’s environment, 
entrepreneurship 
drives innovation 
and management for 
sustainable growth. 
Corporate entrepreneurs 
and entrepreneurial teams 
create and implement 
new ideas proactively 
with a commitment to 
the enterprise’s mission 
and life. They shape 
evolution and revolution 
as the organisation grows 
(Greiner, 1998) to reach 
the dynamic end state of 
a vital entrepreneurial 
learning organisation in 
permanent exchange with 
the external environment 
(Platzek, Pretorius and 
Winzker, 2014). To  
develop, manage and 
grow the business, 
individual and collective 
entrepreneurial learning 
from entrepreneurial 
practice is vital. 

Most education theory 
does not explicitly 
refer to corporate 
entrepreneurship. It does, 
however, make sense to 
consider and review the 
existing theory for relevant 
content and pointers 
to educational aspects 
that require further 
investigation. Barbosa, 
Kickul and Smith (2008) 
focus on developing the 
analytic and intuitive skills 
that are necessary in the 
entrepreneurial process. 
Intuition and experiential 

thinking seem to be 
especially important in 
identifying opportunities. 
Reasoning and analytical 
thinking appear to be 
essential in the evaluation 
and implementation of 
opportunities. 

In a proposed modular 
structure for corporate 
entrepreneurship 
education, Module 1  
provides a basic 
understanding of corporate 
entrepreneurship. This 
module focuses on 
multilevel perspectives 
and forms of corporate 
entrepreneurship, 
entrepreneurial orientation 
and intensity, as well as 
opportunity analysis. It also 
deals with entrepreneurial 
processes, strategic 
renewal and organisational 
design elements for 
holistic corporate 
entrepreneurship, 
developing a business 
plan and business model 
innovation. These concepts 
form a knowledge base of 
the international business 
environment as a playing 
field for opportunities and 
risks, which are covered in 
Module 2. 

Module 2 focuses on the 
character and elements of 
the business environment. 
An understanding of 
the general macro 
environment (political 
and legal, economic 
and social, and natural 
and technological) and 
the micro environment 
(industry, competitors and 
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markets) is a prerequisite 
for understanding the 
interaction between 
the organisation and its 
environment. 

Content for Module 3  
includes systems 
perspectives and thinking 
in entrepreneurial 
management, dealing 
with complexity, 
understanding formal, 
informal and political 
subsystems, as well as 
system planning and the 
recursive structures of 
organisations.

Module 4 looks at the 
building blocks of the vital 
entrepreneurial learning 
organisation. These 
building blocks include 
the design elements 
of holistic corporate 
entrepreneurship, 
entrepreneurial tasks 
and process models, 
the framework of the 
business environment, the 
qualitative systems model, 
and learning elements to 
develop and strengthen 
the vital entrepreneurial 
learning organisation.

Complementary to the 
organisational perspective 
in Module 4, Module 5 
considers the personality 
of an ambidextrous 
corporate entrepreneur. 
The behavioural 
aspects, managerial 
and entrepreneurial 
mindset, entrepreneurial 
leadership, entrepreneurial 
preparedness, networking 
and relationship manage-
ment, entrepreneurial 
activity, and management-
level and general manager 
roles of the corporate 
entrepreneur are 
examined. According to 
Baghai and Quigley (2011), 
productive collaboration 
and collective action can 
only be achieved if the 
corporate entrepreneur’s 

individual actions are 
channelled. 

To illuminate the 
general expectations of 
entrepreneurial managers, 
modules 6 to 12 reflect 
on the theory behind 
the roles of culture, 
change, innovation, team, 
communication and 
complexity managers. 
They also examine the 
characteristics and roles of 
effective managers.

Aside from studying 
entrepreneurship 
education theory, 
reflecting on practice 
significantly contributes 
to developing the 
intuitive and analytical 
skills required for 
entrepreneurial action. 
Modules 13 to 18 focus 
on individual study and 
experience (individual 
action), followed by 
presentations and 
discussions (group 
reflection). In Module 13,  
the corporate 
entrepreneur analyses 
the general macro 
environment of a country 
to identify and evaluate 

opportunities and risks. In 
Module 14, the additional 
intercultural issues 
regarding international 
markets are examined. 

Module 15 focuses on 
analysing a specific 
micro environment. 
Corporate entrepreneurs 
should identify the 
industry characteristics, 
success factors, trends, 
competitors, opportunities 
and threats. 

In Module 16, the 
internal study reflects on 
the specific role of the 
corporate entrepreneur 
for the whole organisation. 
The overall organisational 
architecture, which 
includes strategy, 
structure, culture, 
competences and 
resources, is considered. 
This helps entrepreneurs 
understand and evaluate 
the organisation-
environment fit. 

In Module 17, corporate 
entrepreneurs reflect, 
write a venture log and 
draw conclusions from 
past experience, such 

as the venture story and 
lessons learned, to use 
in future entrepreneurial 
activities. In Module 18, 
corporate entrepreneurs 
envision future 
entrepreneurial actions 
and write a business plan.

From the perspective of 
a vital entrepreneurial 
organisation, 
group reflection 
on entrepreneurial 
practice takes place in 
a workshop for shaping 
the entrepreneurial 
future (Module 19). 
Entrepreneurial teams 
reflect on opportunity 
recognition, idea 
generation and evaluation, 
synergy creation, and 
building parallel interests. 
Module 20 highlights 
the importance of 
reflecting on practices, 
such as performance in 
manager roles, progress 
in individual action plans 
and lessons learned, to 
strengthen entrepreneurial 
preparedness. 

Entrepreneurial 
learning also takes 
place in managerial and 

 Figure 1: Evolution and revolution towards a dynamic end state of the entrepreneurial 
organisation as an open system along the lines of Greiner (1998).
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entrepreneurial fieldwork. 
Entrepreneurial actions 
create opportunities 
to learn about the 
entrepreneurship process 
and the implementation 
of opportunities. 
Individually, the corporate 
entrepreneur can reflect 
on entrepreneurial action 
in the manager roles. 
They should write a 
personal venture log and 
a personal competency 
log to turn theory into 
practice. Entrepreneurial 
learning could also take 
place through practice 
communities and it could 
be supported by coaching 
that responds to the needs 
and preferences of the 
corporate entrepreneur 
(Raelin, 2008). In addition 
to personal action plans, 
organisational action plans 
can be developed and 
discussed in collaborative 
learning. Group reflection 
in practice can be 
systematically channelled 
in organisational learning 
workshops (Module 19) 
or individual and team 
learning (Module 20). 

When combining action 
and reflection in practice, 
reflection on practice, as  
well as classroom learning, 
it is possible to design a 
holistic corporate entre- 
preneurship education 
programme. Specific 
programmes based on this  
multilevel perspective, 
together with the entre-
preneurial preparedness 
of the organisation and 
the individual corporate 
entrepreneur, can be 
designed. 

Following the implications 
from entrepreneurship 
education, a portfolio 
should be used in 
entrepreneurial learning. 
The theory component 
of such a portfolio 
should include seminars, 

workshops, exercises, 
presentations, simulations 
and literature studies. The 
practical component should 
comprise business planning, 
projects, experiments, 
reports, venture logs, 
competency logs, 
communities of practice, 
meetings, networks, 
discussions, coaching, 
competency feedback, 
learning from success and 
failure in entrepreneurial 
action, learning from crises 
and fortunate coincidence, 
interviews and document 
studies.

Conclusion 

This study explored 
holistic corporate 
entrepreneurship by 
introducing the concept 
of holistic corporate 
entrepreneurship 
education. It is argued 
that the current dynamic 
business environment 
makes a multilevel 
approach with individual, 
team and organisational 
learning valuable. 
Theoretical and conceptual 
exploration led to the 
development of a generic 
entrepreneurial learning 
programme with 12 
theorectical and eight 
practical modules. Two 
of the practical modules 
represent extensive 
entrepreneurial learning 
in practice. Further 
conceptual and business 
research can help 
specify the modules and 
training in more detail for 
application in any specific 
organisational context. 
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Have a light 
bulb idea? 
Entrepre-
neurship 

is the process 
of starting 
a business, 

typically 
a startup 
company 

that offers an 
innovative 
product, 

process or 
service. 


